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Stage #1: IDENTIFY DESIRED RESULTS
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STAGE #0: COURSE APPROVAL
	Course Approval

	COURSE

	Course
	

	TECHNOLOGIES TO BE INCLUDED IN LESSON

	


	BIG IDEA OF UNIT

In student language, why is it important to teach this lesson? Put this in language so easy to understand that a fifth grader would be able to understand it.

	


	CONTENT PROFESSIONAL ORGANIZATION(S)

	List all professional organizations that would have competencies, standards, or requirements for this course.

	Professional Organization #1
	Organization:

	
	Put URL here: 

	
	Put URL to competencies here:

	Professional Organization #2
	Organization:

	
	Put URL here:

	
	Put URL to competencies here:


	TECHNOLOGY PROFESSIONAL ORGANIZATIONS

	Most likely you will use ISET NET-S 
http://www.iste.org/docs/pdfs/nets-s-standards.pdf?sfvrsn=2 

	Technology Professional Organization #1
	Organization:

	
	Put URL here: 

	
	Put URL to competencies here:

	Technology

Professional Organization #2
	Organization:

	
	Put URL here: 

	
	Put URL to competencies here:


	Stage #1:

IDENTIFY

DESIRED

RESULTS



STAGE #1: COURSE INSTRODUCTION 
	Course and Unit Information

	COURSE

	Subject/Discipline
	

	Class name and number: 
	

	Class time frame: 
	

	Grade Level:
	

	Key words:
	

	District/University/ Organization
	

	School/Department/ Corporation 
	

	Type of school or organization
	 FORMCHECKBOX 
Public School      FORMCHECKBOX 
Private School      FORMCHECKBOX 
Charter School     

 FORMCHECKBOX 
Corporation      FORMCHECKBOX 
Training Company      FORMCHECKBOX 
Other: ___________

	Textbook for class:
	

	Links to online resource material:
	

	
	

	
	

	UNIT

	Unit title: 
	

	Unit time frame: 
	

	Where does unit fit into class?
	

	Unit delivery?
	 FORMCHECKBOX 
 F2F      FORMCHECKBOX 
 Blended      FORMCHECKBOX 
 Online      FORMCHECKBOX 
Other: ___________________

	COURSE DESIGN

	Why are you developing this course?
	 FORMCHECKBOX 
 Course project     FORMCHECKBOX 
 Plan to teach course      FORMCHECKBOX 
 Part of team developing course      FORMCHECKBOX 
Other: __________________________________

	Time frame to teach: 
	  

	Level of Expertise:

(Select all that apply)
	 FORMCHECKBOX 
Subject Matter Expert (SME)      FORMCHECKBOX 
Future Instructor      FORMCHECKBOX 
Course Designer     


	Unit Summary 

	UNIT OVERVIEW

Give an overview of the unit in your own words (use simple words)

	


	CONTENT STANDARDS AND/OR COMPETENCIES

“ Standards are like the building code. Architects and builders must attend to them but they are not the purpose of the design.”

	Code
	STANDARDS AND/OR COMPETENCIES [C]:

What content standards and program- or- mission =-related goal(s) will this unit address?

	
	

	
	

	
	

	
	

	
	


	TRANSFER

What does the student need to be able to do in the future (perhaps in their career) in an environment that is different than the classroom without the support of the instructor?

	Code
	TRANSFER [T]:

What kinds of long-term independent accomplishments are desired?

Students will be able to independently use their learning to. . .
	Competency

Codes

	T #1
	
	

	T #2
	
	

	T #3
	
	

	T#4
	
	

	T #5
	
	


	MEANING

“An understanding is an idea that results from reflecting on and analyzing one’s learning: an important generalization, a new insight, a useful realization that makes sense out of prior experience or learning that was either fragmented or puzzling. An understanding is not a fact (though it may sound like one) but a ‘theory’ in the broadest sense; it is the result of inference- the developing and testing of ideas by learners, with teacher assistance, as needed- culminating in an idea that seems useful and illustrative to the learner” (Wiggins & McTighe, 2011, p. 14). 

	Code
	ESSENTIAL QUESTION [Q]: 

What thought-provoking questions will foster inquiry, meaning-making, and transfer? 
Put in the form of a question. 
	Competency

Codes

	Q #1
	
	

	Q #2
	
	

	Q #3
	
	

	Q #4
	
	

	Q #5
	
	

	Code
	UNDERSTANDINGS [U]:
What specifically do you want students to understand? What inferences should they make? 
Put in the form of a statement. Students will understand that. . .  
	Competency

Codes

	U #1
	
	

	U #2
	
	

	U #3
	
	

	U #4
	
	

	U #5
	
	


	ACQUISITION

“In the short term, our aim is that students acquire knowledge and skill. Here, you state the key declarative knowledge (factual information, vocabulary, and basic concepts) and procedural knowledge (basic know-how or discrete skills) you want your students to learn by the unit’s end” (Wiggins & McTighe, 2011, p. 21).

	Code
	KNOWLEDGE [K]: 
What facts and basic concepts should students know and be able to recall?  Students will know. . .
	Competency

Codes

	K #1
	
	

	K #2
	
	

	K #3
	
	

	K #4
	
	

	K #5
	
	

	Code

Know = S
	SKILL [S]:
What discrete skills and processes should students be able to use?
Students will be skilled at. . .
	Competency

Codes

	S #1
	
	

	S #2
	
	

	S #3
	
	

	S #4
	
	

	S #5
	
	


	SELF CHECK: STAGE #1: IDENTIFY DESIRED RESULTS
Take a moment and do a self-check of Stage #1

	AE
	E
	S
	NR
	NE
	AE- Above Expectation; E- Expectation, S- Sufficient, NR- Needs Revision, NE- Not Evident

	
	
	 
	 
	
	1. COURSE AND UNIT INFORMATION: Is the appropriate course and unit information included? Suggestions for improvement:  

	 
	
	 
	 
	
	2. UNIT SUMMARY: Is there a unit summary included with an overview of the unit in the designers own words? Suggestions for improvement:

	 
	
	 
	 
	
	3. PROFESSIONAL ORGANIZATIONS:  Are the appropriate content and technology professional organizations identified? Are the URL listed for each of the professional organizations? Suggestions for improvement:

	 
	
	 
	 
	
	4. STANDARDS AND/OR COMPETENCIES:  Are the appropriate content and technology standards and/or competencies identified? Does each competency have a code with it? Suggestions for improvement:

	 
	
	 
	 
	
	5. TRANSFER:  Do the listed transfer goals specify desired long-term, genuine accomplishments? Are the listed transfer goals listed in terms of things students will be able to independently use their learning to accomplish? Is there codes listed with it and any other alignment codes included? Suggestions for improvement:

	 
	
	 
	 
	
	6. MEANING/ ESSENTIAL QUESTIONS:  Are the essential questions provocative, arguable, and likely to generate inquiry around central ideas? The essential questions do not have “pat” answers that simply point to the facts. Do they match one of the following "essential" characteristics: (1) important questions that recur throughout all over lives, (2) core idea and inquiries within a discipline, (3) information needed for learning core content or (4) questions that will most engage a specific and diverse set of learners? Is there codes listed with it and any other alignment codes included? Suggestions for improvement:

	 
	
	 
	 
	
	7. MEANING/ UNDERSTANDINGS:   Are the targeted understandings framed by questions that spark meaningful connections, provoke genuine inquiry and deep thought, and encourage transfer? Do the understandings start with the stem, "The students will understand that . . ."? Are the targeted understandings enduring, based on transferable big ideas at the heart of the discipline, and in need of “uncovering”? The understandings are not obvious or true by definition (i.e., factual knowledge). They need to be uncovered (rather than merely stated) in order for students to come to understand them. Is there codes listed with it and any other alignment codes included? Suggestions for improvement:

	 
	
	 
	 
	
	8. ACQUISITION/ KNOWLEDGE:  Are the knowledge facts and basic concepts listed valid and unit relevant? Are the factual information, vocabulary and basic concepts that students need to know by the unit’s end listed? Is there codes listed with it and any other alignment codes included? Suggestions for improvement:

	 
	
	 
	 
	
	9. ACQUISITION/ SKILLS:  Are the skills and processes listed valid and unit relevant? Are the basic know-how or discrete skills that students need to know by the unit’s end listed? Is there codes listed with it and any other alignment codes included? Suggestions for improvement:

	10. SELF-REFLECTION:
Take a minute and do a short self-reflection on this stage of your UbD Template design. Include an honest appraisal of the strengths, weaknesses and challenges you faced while designing this stage. 




	PEER REVIEW: STAGE #1: IDENTIFY DESIRED RESULTS
Take a moment and do a self-check of Stage #1

	AE
	E
	S
	NR
	NE
	AE- Above Expectation; E- Expectation, S- Sufficient, NR- Needs Revision, NE- Not Evident

	
	
	 
	 
	
	1. COURSE AND UNIT INFORMATION: Is the appropriate course and unit information included? Suggestions for improvement:  

	 
	
	 
	 
	
	2. UNIT SUMMARY: Is there a unit summary included with an overview of the unit in the designers own words? Suggestions for improvement:

	 
	
	 
	 
	
	3. PROFESSIONAL ORGANIZATIONS:  Are the appropriate content and technology professional organizations identified? Are the URL listed for each of the professional organizations? Suggestions for improvement:

	 
	
	 
	 
	
	4. STANDARDS AND/OR COMPETENCIES:  Are the appropriate content and technology standards and/or competencies identified? Does each competency have a code with it? Suggestions for improvement:

	 
	
	 
	 
	
	5. TRANSFER:  Do the listed transfer goals specify desired long-term, genuine accomplishments? Are the listed transfer goals listed in terms of things students will be able to independently use their learning to accomplish? Is there codes listed with it and any other alignment codes included? Suggestions for improvement:

	 
	
	 
	 
	
	6. MEANING/ ESSENTIAL QUESTIONS:  Are the essential questions provocative, arguable, and likely to generate inquiry around central ideas? The essential questions do not have “pat” answers that simply point to the facts. Do they match one of the following "essential" characteristics: (1) important questions that recur throughout all over lives, (2) core idea and inquiries within a discipline, (3) information needed for learning core content or (4) questions that will most engage a specific and diverse set of learners? Is there codes listed with it and any other alignment codes included? Suggestions for improvement:

	 
	
	 
	 
	
	7. MEANING/ UNDERSTANDINGS:   Are the targeted understandings framed by questions that spark meaningful connections, provoke genuine inquiry and deep thought, and encourage transfer? Do the understandings start with the stem, "The students will understand that . . ."? Are the targeted understandings enduring, based on transferable big ideas at the heart of the discipline, and in need of “uncovering”? The understandings are not obvious or true by definition (i.e., factual knowledge). They need to be uncovered (rather than merely stated) in order for students to come to understand them. Is there codes listed with it and any other alignment codes included? Suggestions for improvement:

	 
	
	 
	 
	
	8. ACQUISITION/ KNOWLEDGE:  Are the knowledge facts and basic concepts listed valid and unit relevant? Are the factual information, vocabulary and basic concepts that students need to know by the unit’s end listed? Is there codes listed with it and any other alignment codes included? Suggestions for improvement:

	 
	
	 
	 
	
	9. ACQUISITION/ SKILLS:  Are the skills and processes listed valid and unit relevant? Are the basic know-how or discrete skills that students need to know by the unit’s end listed? Is there codes listed with it and any other alignment codes included? Suggestions for improvement:

	
	
	
	
	
	10. SELF REFLECTION: 
Is there a short self-reflection on this stage of the UbD template? Is there an honest appraisal of the strengths, challenges, and thoughts on how the UbD design can impact effective course design? Suggestions for improvement:

	11. COMMENTS:
Additional comments or suggestions for improvement:  


	Stage #2:

DETERMINE

ACCEPTABLE

EVIDENCE



STAGE #2- DETERMINE ACCEPTABLE EVIDENCE
Students should refer to Module G & J in the textbook for information in this section. 
	PERFORMANCE TASKS

Assessments where students flexibly and intelligently us what they know, in a new complex situation where higher-order thinking in the use of content is required. 

	Desired Results Code

All Transfer Goals 

And 

All Meaning Goals
	Performance Task(s):
How will students demonstrate their understanding (meaning-making and transfer) through complex performance? Students will show that they really understand by evidence of: 


	Evaluative Criteria:

What criteria will be used in each assessment to evaluate attainment of the desired results? Regardless of the format of the assessment, what qualities are most important?



	 
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	OTHER EVIDENCE

Here you place assessments of knowledge, skill, standards, and other goals that re not otherwise assessed by the performance tasks. 

	Desired Results Code

All Meaning Goals 

And 

All Skill and Transfer Goals

And 

All Knowledge and Skill Goals.
	Other Evidence:

Through what other evidence (e.g. quizzes, tests, academic prompts, observations, homework, journals, etc.) will students demonstrate achievement of the desired results?
	Other Evidence Evaluative Criteria:

What criteria will be used in each assessment to evaluate attainment of the desired results? Regardless of the format of the assessment, what qualities are most important?

	 
	
	

	 
	 
	

	 
	 
	

	 
	 
	

	 
	 
	

	 
	 
	

	
	
	


	Grading Rubric

	Pick one of your critical assessments and develop the rubric that you will be using to evaluate it. In your rubric you should list the criterion that you will be using to evaluate the assessment, the levels that you will use, and a description for each level/criterion.

	CRITERION
	EXEMPLARY
	SUFFICIENT
	NEEDS REVISION
	NO EVIDENCE

	1. Criterion #1
	
	
	
	

	2. Criterion #2
	
	
	
	

	3. Criterion #3
	
	
	
	

	4. Criterion #4
	
	
	
	

	5. Criterion #5
	
	
	
	


	SELF CHECK: STAGE #2: DETERMINE ACCEPTABLE EVIDENCE

Take a moment and do a self-check of Stage #2

	AE
	E
	S
	NR
	NE
	AE- Above Expectation

E- Expectation

S- Sufficient

NR- Needs Revision

NE- Not Evident

	
	
	 
	 
	
	1. UPDATES: Has the UbD template been updated to reflect the feedback from instructor and colleagues? Are the changes marked with an electronic yellow highlighter so that reviewers can quickly see that updates have been implemented? Suggestions for improvement: 

	 
	
	 
	 
	
	2. ALIGNMENT: Are the performance tasks are aligned with one or more desired results in Stage #1 and will yield the appropriate evidence?  Suggestions for improvement:

	 
	
	 
	 
	
	3. PERFORMANCE TASKS DESIRED LEARNING CODES: Are the desired learning goals listed for all transfer goals and meaning making goals? Are they listed with the appropriate code categorizations such as T #1, U #4 and Q #3?  Suggestions for improvement:

	 
	
	 
	 
	
	4. PERFORMANCE TASKS: Are the performance tasks assessments where students complete a product or performance where they flexibly and intelligently show us what they know, in a new complex situation where higher-order thinking in the use of content is required? Is it likely that the tasks are not likely to be performed well without a clear grasp of the understandings the task is meant to asses? Do the performance tasks require students to complete real-world, authentic tasks where they need to collaborate with others and produce meaningful products. Suggestions for improvement:

	 
	
	 
	 
	
	5. PERFORMANCE TASKS EVALUATIVE CRITERIA: Is appropriate evaluative criteria listed that will be used to judge students’ products and performance. Suggestions for improvement:

	 
	
	 
	 
	
	6. OTHER EVIDENCE DESIRED LEARNING CODES:  Are the desired learning goals for transfer goals, meaning making goals, and knowledge and skill goals listed? Are they listed with the appropriate code categorizations such as T #1, U #4, Q #3, K#2 and S #4? Suggestions for improvement:

	 
	
	 
	 
	
	7. OTHER EVIDENCE: Is there other evidence such as quizzes or tests that will be used to demonstrate achievement of desired results?  Suggestions for improvement:

	 
	
	 
	 
	
	8. OTHER EVIDENCE EVALUATIVE CRITERIA: Is appropriate evaluative criteria listed that will be used to judge students’ products and performance.

	 
	
	 
	 
	
	9. RUBRIC: Does the rubric for one of the critical assignments identify the key evaluative criteria concretely and also define the range for each criteria so that students can see where they succeed (or not) in each criterion.  Suggestions for improvement:

	10. SELF-REFLECTION:
 Take a minute and do a short self-reflection on this stage of your UbD Template design. Include an honest appraisal of the strengths, weaknesses and challenges you faced while designing this stage. 




	PEER FEEDBACK: STAGE #2: DETERMINE ACCEPTABLE EVIDENCE

The evaluator should use this format to give peer feedback to the designer of this unit.

	AE
	E
	S
	NR
	NE
	AE- Above Expectation

E- Expectation

S- Sufficient

NR- Needs Revision

NE- Not Evident

	
	
	 
	 
	
	1. UPDATES: Has the UbD template been updated to reflect the feedback from instructor and colleagues? Are the changes marked with an electronic yellow highlighter so that reviewers can quickly see that updates have been implemented? Suggestions for improvement: 

	 
	
	 
	 
	
	2. ALIGNMENT: Are the performance tasks are aligned with one or more desired results in Stage #1 and will yield the appropriate evidence?  Suggestions for improvement:

	 
	
	 
	 
	
	3. PERFORMANCE TASKS DESIRED LEARNING CODES: Are the desired learning goals listed for all transfer goals and meaning making goals? Are they listed with the appropriate code categorizations such as T #1, U #4 and Q #3?  Suggestions for improvement:

	 
	
	 
	 
	
	4. PERFORMANCE TASKS: Are the performance tasks assessments where students complete a product or performance where they flexibly and intelligently show us what they know, in a new complex situation where higher-order thinking in the use of content is required? Is it likely that the tasks are not likely to be performed well without a clear grasp of the understandings the task is meant to asses? Do the performance tasks require students to complete real-world, authentic tasks where they need to collaborate with others and produce meaningful products. Suggestions for improvement:

	 
	
	 
	 
	
	5. PERFORMANCE TASKS EVALUATIVE CRITERIA: Is appropriate evaluative criteria listed that will be used to judge students’ products and performance. Suggestions for improvement:

	 
	
	 
	 
	
	6. OTHER EVIDENCE DESIRED LEARNING CODES:  Are the desired learning goals for transfer goals, meaning making goals, and knowledge and skill goals listed? Are they listed with the appropriate code categorizations such as T #1, U #4, Q #3, K#2 and S #4? Suggestions for improvement:

	 
	
	 
	 
	
	7. OTHER EVIDENCE: Is there other evidence such as quizzes or tests that will be used to demonstrate achievement of desired results?  Suggestions for improvement:

	 
	
	 
	 
	
	8. OTHER EVIDENCE EVALUATIVE CRITERIA: Is appropriate evaluative criteria listed that will be used to judge students’ products and performance.

	 
	
	 
	 
	
	9. RUBRIC: Does the rubric for one of the critical assignments identify the key evaluative criteria concretely and also define the range for each criteria so that students can see where they succeed (or not) in each criterion.  Suggestions for improvement:

	
	
	
	
	
	10. SELF-REFLECTION: 
Is there a short self-reflection on this stage of the UbD template? Is there an honest appraisal of the strengths, challenges, and thoughts on how the UbD design can impact effective course design? Suggestions for improvement:

	11. COMMENTS:
Additional comments or suggestions for improvement:  



	Stage #3:

PLAN

LEARNING 

EXPERIENCES




STAGE #3A- PLAN LEARNING EXPERIENCES
Students should refer to Module K and N in the textbook for information in this section. 
	“WHERETO” LEARNING PLAN

What teaching and learning experiences will equip students to engage with, develop, and demonstrate the desired understandings? Group each key teaching and learning activity with it’s appropriate WHERETO location.  

	W= help the students know WHERE the unit is going and WHAT is expected? Help the teacher know WHERE the students are coming from (prior knowledge, interests).
	GOALS: SMART Learning Objective 
(Specific, Measurable, Attainable, Results-Focused and Time Focused)



	
	RELEVANCE:
1. 

	
	DIAGNOSIS:
1. 

	H= HOOK all students and HOLD their interest.
	HOOK & HOLD: How will you hook and hold student interest?



	
	TECHNOLOGY: How will technology be using in the unit to “Hook” your students and get them interested and engaged? 




	E= EQUIP students, help them EXPERIENCE the key ideas, and EXPLORE the issues.
	EXPERIENCE & EXPLORE: How will students uncover the meaning of the unit?



	R= provide opportunities to RETHINK and REVISE their understandings and work?
	RETHINK, REVISE, AND REFINE: How will have opportunities to rethink, revise, and refine their work in the unit? 



	
	REFLECT and SELF-REGULATE: How will the students have time to improve their metacognition and self-regulation skills?


	E= EVALUTE. Allow students to get formative feedback to improve their work.
	FORMATIVE FEEDBACK: How will students get formative feedback so they can improve their work and move toward mastering the learning objectives? 




	T= be TAILORED (personalized) to the different needs, interests, and abilities of learners.

Carol Ann Tomlinson (2007) felt that teachers can differentiate instruction in four ways (1) through differentiated content, (2) through individualized process, (3) differentiated product and (4) through personalized learning environment.
	CONTENT: 

CONTENT, PROCESS, PRODUCT, AND ENVIRONMENT: 
How will you tailor your content, process, product, or learning environment to tailor your unit to the different needs, interests, and abilities of your learners? 



	O= ORGANIZED with Technology.
	ORGANIZED WITH TECHNOLOGY: 
How will your unit include technology to promote creativity, higher-order thinking and mental habits of mind?  



	
	ORGANIZED WITH TECHNOLOGY: 
Can you use technology to support student assessment?


	
	ORGANIZED WITH TECHNOLOGY: 
Is there a way you can use technology to analyze student achievement data and interpret results to improve your instructional practices?



	SELF-CHECK: STAGE #3: PLAN LEARNING EXPERIENCES

Take a moment and do a self-check of Stage #3

	AE
	E
	S
	NR
	NE
	AE- Above Expectation

E- Expectation

S- Sufficient

NR- Needs Revision

NE- Not Evident

	
	
	 
	 
	
	1. UPDATES: Has the UbD template been updated to reflect the feedback from instructor and colleagues? Are the changes marked with an electronic yellow highlighter so that reviewers can quickly see that updates have been implemented? Suggestions for improvement: 

	 
	
	 
	 
	
	2. ALIGNMENT: Does the unit have good alignment between Stage #1: Desired results, Stage #2: Assessment evidence, and Stage #3: Learning Experiences?  Suggestions for improvement:

	 
	
	 
	 
	
	3. [W]HERE, [W]HY, [W]HAT: Will the students know where they’re going (the learning goals), why the material is important (reason for learning the content) and what is required of them (unit goal, performance requirements and evaluative criteria)?  Suggestions for improvement:

	 
	
	 
	 
	
	4. [H]OOK & [H]OLD: Will the students be hooked- engaged in digging into the big ideas (e.g., through inquiry, research, problem solving, and experimentation) with special emphasis on the opening lessons and activities? Was technology used to engage the students?  Suggestions for improvement:

	 
	
	 
	 
	
	5. [E]XPERIENCE & [E]XPLORE: Will the students have adequate opportunities to explore and experience big ideas and receive instruction to equip them for the required performance?  Suggestions for improvement:

	 
	
	 
	 
	
	6. [R]ETHINK, [R]EHEARSE, & [R]EVISE:  Will the students have sufficient opportunities to rethink, rehearse, revise, and refine their work based upon timely feedback? Do the students have opportunities to grow their metacognition and self-regulation skills?  Suggestions for improvement:

	 
	
	 
	 
	
	7. [E]VALUATE:  Is there ongoing assessment and evaluation of individual and group progress that provides students with feedback and guidance? Is there evidence that the class includes formative assessment that allows students to get rich feedback the will allow students to work toward achieving the unit learning objectives. Suggestions for improvement:

	 
	
	 
	 
	
	8. [T]AILORED:  Is the learning plan tailored and flexible to address meet the needs of diverse learners to differentiate the instruction to meet the needs and learning styles of all students? Is there evidence that there is differentiation through (1) content, (2) process, (3) product and (4) learning environment? Suggestions for improvement:

	 
	
	 
	 
	
	9. [O]RGANIZED:  How is the unit organized to so that the technology-enhanced learning experiences use a variety of research-based, learner centered instructional strategies to provide students with meaningful and relevant tasks that promote creativity, higher-order thinking and mental habits of mind?  Identify ways that technology can support effective student assessment and data analysis. Is there a way that the instructor can use technology tools and resources to systematically collect and analyze student achievement data, interpret results, and communicate findings to improve instructional practice and maximize student learning? Suggestions for improvement:

	10. SELF-REFLECTION:
Take a minute and do a short self-reflection on this stage of your UbD Template design. Include an honest appraisal of the strengths, weaknesses and challenges you faced while designing this stage. 




	PEER FEEDBACK: STAGE #3: PLAN LEARNING EXPERIENCES

The evaluator should use this format to give peer feedback to the designer of this unit.

	AE
	E
	S
	NR
	NE
	AE- Above Expectations

E- Expectations

S- Sufficient

NR- Needs Revision

NE- Not Evident

	
	
	 
	 
	
	1. UPDATES: Has the UbD template been updated to reflect the feedback from instructor and colleagues? Are the changes marked with an electronic yellow highlighter so that reviewers can quickly see that updates have been implemented? Suggestions for improvement: 

	 
	
	 
	 
	
	2. ALIGNMENT: Does the unit have good alignment between Stage #1: Desired results, Stage #2: Assessment evidence, and Stage #3: Learning Experiences?  Suggestions for improvement:

	 
	
	 
	 
	
	3. [W]HERE, [W]HY, [W]HAT: Will the students know where they’re going (the learning goals), why the material is important (reason for learning the content) and what is required of them (unit goal, performance requirements and evaluative criteria)?  Suggestions for improvement:

	 
	
	 
	 
	
	4. [H]OOK & [H]OLD: Will the students be hooked- engaged in digging into the big ideas (e.g., through inquiry, research, problem solving, and experimentation) with special emphasis on the opening lessons and activities? Was technology used to engage the students?  Suggestions for improvement:

	 
	
	 
	 
	
	5. [E]XPERIENCE & [E]XPLORE: Will the students have adequate opportunities to explore and experience big ideas and receive instruction to equip them for the required performance?  Suggestions for improvement:

	 
	
	 
	 
	
	6. [R]ETHINK, [R]EHEARSE, & [R]EVISE:  Will the students have sufficient opportunities to rethink, rehearse, revise, and refine their work based upon timely feedback? Do the students have opportunities to grow their metacognition and self-regulation skills?  Suggestions for improvement:

	 
	
	 
	 
	
	7. [E]VALUATE:  Is there ongoing assessment and evaluation of individual and group progress that provides students with feedback and guidance? Is there evidence that the class includes formative assessment that allows students to get rich feedback the will allow students to work toward achieving the unit learning objectives. Suggestions for improvement:

	 
	
	 
	 
	
	8. [T]AILORED:  Is the learning plan tailored and flexible to address meet the needs of diverse learners to differentiate the instruction to meet the needs and learning styles of all students? Is there evidence that there is differentiation through (1) content, (2) process, (3) product and (4) learning environment? Suggestions for improvement:

	 
	
	 
	 
	
	9. [O]RGANIZED:  How is the unit organized to so that the technology-enhanced learning experiences use a variety of research-based, learner centered instructional strategies to provide students with meaningful and relevant tasks that promote creativity, higher-order thinking and mental habits of mind?  Identify ways that technology can support effective student assessment and data analysis. Is there a way that the instructor can use technology tools and resources to systematically collect and analyze student achievement data, interpret results, and communicate findings to improve instructional practice and maximize student learning? Suggestions for improvement:

	
	
	
	
	
	10. SELF-REFLECTION: 
Is there a short self-reflection on this stage of the UbD template? Is there an honest appraisal of the strengths, challenges, and thoughts on how the UbD design can impact effective course design? Suggestions for improvement:

	11. COMMENTS:
Additional comments or suggestions for improvement:  



	UbD RESOURCES

	Many schools and universities are now using the UbD process. To develop this template, I have incorporated bits and pieces from several resources. Here are some of those resources: 

	1. Understanding by Design Professional Development Workbook. 
by- Jay McTighe and Grant Wiggins
Association for Supervision and Curriculum Development
Copyright 2004

2. Understanding by Design
by Jay McTighe and Grant Wiggins
Association for Supervision and Curriculum Development
Copyright 2005

3. The Understanding by Design Guide to Creating High-Quality Units
by Grant Wiggins and Jay McTighe
 Association for Supervision and Curriculum Development
Copyright 2011

4. The Understanding by Design Guide to Creating High-Quality Units

by Grant Wiggins and Jay McTighe

Association for Supervision and Curriculum Development

Copyright 2011

5. Understanding by Design Guide to Advanced Concepts in Creating and Reviewing Units 

by Grant Wiggins and Jay McTighe

Association for Supervision and Curriculum Development

Copyright 2011

	OTHER RESOURCES

	Here are some of those resources: 

	1. Tomlinson, C. A. (2007). Ministry of Education. Differentiated instruction teacher’s guide: Getting to the core of teaching and learning. Toronto: Queen’s Printer for Ontario.




Page 1


Page 2

